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All pupils at Chadwick High School are on the SEN register.  Pupils are placed at School Support on arrival unless they already have a statement of SEN or an EHC plan.
Academic progress

Each pupil is assessed upon entry to the CAIR room, usually in a 1:1 setting. This establishes their baseline scores in English, Maths and Science. Additionally other assessments, including WRATs are carried out. For some, but not all pupils CAT score information is provided by previous school. these scores are used to decide if individual interventions may need to be put in lace – for example those with Wrats scores of less than 90 for spelling or comprehension will be given IDL sessions daily in registration periods
 
Assessment scores in core subjects taken in the CAIR room allow for target setting. Targets are also set by the FFT based upon KS2 scores and individual pupils’ environmental factors as per the FFT protocol (sex, age, birth order in family etc). These targets, if realized, would place the pupil in the top 5% for progress in England.
The school’s tracking system is currently based on progress rates.  Pupils are assessed on entry and an end of year target is set based on two sub-levels of progress per year (equivalent to 2 levels of progress in KS3 which is the expectation set nationally).  Data is collected each half-term and the current level is compared to the level on entry to see if pupils are on track to meet their end of year target.
Where possible, a target based on end of key stage 2 or 3 results is also set.  Two different targets can be set this way:  one based on expected progress rates, another uses Fischer Family Trust data.   
Given the small numbers of pupils with statements/EHC plans it is difficult to draw any firm conclusions on comparative progress rates between pupils in this group and those at school support. However, it appears that pupils with statements make similar progress to those without.  This may be because, although statemented pupils have the highest levels of needs, pupils who have been through statutory assessment whilst at the Chadwick Centre have usually been in centre longer than average. As a result they have begun to make progress with their social and emotional skills and have built good relationships with staff.  It is also difficult to compare progress of those with EHC plan / Statement to those without, as the majority of pupils especially in KS 3 are in the Plan, Do Review cycle, awaiting application for statutory assessment.   
A sample study is contained in the chart below. Pupil 1 arrived at the beginning of KS4. He had an EHC Plan. He made significant progress in all core subjects, in-line with his predicted scores. This was because he was initially placed in a small group with a high staff-pupil ratio. When this this provision failed to  not meet his needs he was reassessed and placed on high support with a 1-1 tutor. This enabled him to build a trusting relationship and to make good academic progress at his own pace. He has now obtained a college placement. Pupil 2 arrived in December of Year 9. It quickly became apparent that a mainstream school would not meet his needs and an EHCP assessment was requested. Pupil 2 had a number of provisions to support him while awaiting the plan. His social and emotional difficulties have prevented him making more progress. An individual timetable meant that he did not have full attendance in core subjects, but he has made some progress in two terms. He is now awaiting placement at Crookhey Hall School. 
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Areas to develop

The system of measuring progress from initial assessments is the most practical given the disruption that most of our pupils have had to their education before attending the school.  However, it does rely on the initial assessments being robust.  This needs revisiting to ensure evidence of attainment levels on entry is available alongside evidence of current attainment. Teachers are now using evidence over time in addition to assessment data to track progress. 
 A whole school target set by OFSTED July 2017 is: 
In a wide range of subjects, the progress of pupils who have special educational needs and / or disabilities currently on roll is close to or is improving towards that of other pupils with the same starting points.

In order to better monitor pupil progress  a cohort of pupils undergoing statutory assessment will be identified after the first round of tracking data.  Progress will be compared to those not undergoing assessment, or in the Pan, Do Review cycle. Attendance and behaviour incidents will also be monitored to provide evidence of overall progress. 

Direct access to Fischer Family Trust data is not always possible for dual-rolled pupils.  Progress has been made in this area due to work with the LA adviser and Assessment Lead.
Social and Emotional Development
Behaviour incidents are logged and monitored.  These are then analysed and interventions put in place for those who are picking up most incidents.  Incidents are tracked to monitor the effectiveness of interventions.  Advice from Educational Psychology is used to help plan interventions to support social and emotional development. Pupils receive daily PHSE sessions in form groups and individual social skills interventions are offered to pupils according to need. 
Behaviour, social and emotional development is also supported by using outside agencies.  

Areas to develop
As pupil numbers grow there may be a need for increased timetabled sessions for interventions.  Space at Chadwick High School is somewhat limited currently.  
As the number of pupils with ASD traits ( with or without formal diagnosis) increases, there is a need for training for staff in teaching and behaviour management strategies.  Acorns Psychology is being approached to deliver INSET sessions to staff. Also, SENCo will deliver regular updates and  training on helpful strategies.
Statutory Assessment
The vast majority of our Key Stage 3 pupils are progressing towards statutory assessment. fifteen applications were submitted. Of these, twelve were for boys and three for girls.  
It is very difficult to get statutory assessment in Key Stage 4. However, three applications were submitted. Two EHC plans were given and the third is ongoing. 

Four KS3 pupils have been given EHC Plans and have moved to Special Schools. One  request was not accepted for minor reasons and has been resubmitted.  Four pupils are awaiting placement in schools – expected to be early November 2017. A further three are awaiting home visits and should be placed mid autumn term.   Overall these twelve KS3 pupils represent an increase of over 100% from previous year’s applications. 

The school continues to engage a private company to support pupils with assessments.  An assistant Educational Psychologist comes into school for half a day per week.  She observes pupils and carries out assessments after discussion with the SENCo, perusal of the information that school holds and speaking to parents.  This has helped to improve school’s understanding of pupils’ difficulties and therefore the provision for that pupil. For the EHCP application process, an EP report is no longer mandatory, however EP advice must be sought and referred to in the EHCP application. 
Areas to develop

The process has been more efficient when referring schools have begun the plan, do, review cycle and forward Chadwick the relevant evidence.  For the future, discussions need to be held with school SENCOs where this is not the case to speed the process for all pupils.  At Chadwick High School decisions need to be made early about whether EP involvement is likely to be needed (preferably at the first review and no later than the second) so that the delays are kept to a minimum.
As the number of pupils, particularly in KS3, who require statutory integrated assessment increases school needs to develop and improve systems for completing EHCP requests. This means involving all staff in the gathering of evidence.  We also need to develop and improve systems for a school-wide approach to SEN so that staff  have a toolkit of strategies for delivering to pupils with SEND.

